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                  Educators Tools
           Secondary School
( these tools are for families to discuss with their school at their discretion )

“Lets talk about ……ADOPTION”

Disclaimer

This tool kit is provided for information purposes only. While all efforts have been made to ensure that the material in the tool kit is correct, National
Adoption Awareness Week Volunteers, the publisher of this tool kit, do not represent or make any warranty in respect of the accuracy, reliability,
completeness or currency of any of the content contained in the tool kit and accordingly accept no liability or responsibility whatsoever for it. National
Adoption Awareness Week Volunteers hope that this tool kit will be used to aid in increasing adoption awareness in Australia. Please contact us to seek
our consent to use any images, logos etc appearing in this tool kit - enquiries@adoptionawarenessweek.com
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Dear Educator,

Many Australians have been touched by adoption in some manner. As a person
living in Australia, you may have experienced adoption first-hand. Perhaps you
personally know someone who is adopted; has adopted; or given up a child.

Having a greater understanding of adoption and how adoption impacts Australian
families is just as vital to talk about as gender, religion or race. For too long,
however, it has been hidden from discussion.

Our first ever National Adoption Awareness Week seeks to open the dialogue on this
issue and aims to encourage people to talk freely and openly about adoption.

All Australian school communities will benefit from a greater understanding of the
complexities surrounding family adoption.

In increasing our understanding of adoption, we consider the different ways that
families are formed in Australia and also gain an insight into how many children in
the world are without families.

As it is our very first National Adoption Awareness Week, we would like to begin by
considering adoption activities in the classrooms. We invite educators to share their
adoption experiences and explore the many adoption myths and facts with children
of all year levels; in the hope to dispelling the misunderstandings involving
adoption.

If your school is interested here are a few suggested activities for your school to
consider doing during National Adoption Awareness:

 Ask teachers to consider reading/discussing the enclosed adoption related
articles for educators.

 During the week prior to for National Adoption Awareness Week advertise
the dates in the school newsletter.

 Publish the attached ‘Adoption Myths and Facts’ in the school
gazette/newsletter.

NATIONAL ADOPTION AWARENESS
WEEK NOV 17–23 2008

Patrons: Hon Tanya Plibersek MP,

Hon Bronwyn Bishop MP

Dear Educator,

Many Australians have been touched by
adoption in some manner. As a person
living in Australia, you may have
experienced adoption first-hand.
Perhaps you
personally know someone who is
adopted; has adopted; or given up a
child.

Having a greater understanding of
adoption and how adoption impacts
Australian families is just as vital to talk
about as gender, religion or race. For too
long,
however, it has been hidden from
discussion.

Our first ever National Adoption
Awareness Week seeks to open the
dialogue on this issue and aims to
encourage people to talk freely and
openly about adoption.

All Australian  pre school and school
communities will benefit from a greater
understanding of the complexities
surrounding Family adoption.

In increasing our understanding of
adoption, we consider the different ways
that families are formed in Australia and
also gain an insight into how many
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 Consider viewing our listed DVDs and utilising the study guides available
from Screen Australia to open debate and discussion about adoption.

 Hold a gold coin ‘mufti’ day, and use the funds to pay for one child’s
sponsorship in ‘Hope for Children, Ethiopia’. Consider bringing it into
curriculum activities. (This will greatly assist with students’ and teachers’
understanding of how adoption is just one part of the solution to the millions
of children living without families). Encourage your students to become
GLOBAL RANGERS

IT’S TIME … to talk about ADOPTION.

Media items on adoption and related issues will continue to be released in the
lead-up to this week.

Thank you for taking this important step towards a better understanding of adoption
in the community.

To register that you have read the pack  &/or to receive further information
please email : enquiries@adoptionawarenessweek.com

AGAIN, THANK YOU.

Website will be updated & available with more information from November 4 2008
www.adoptionawarenessweek.com.au
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ADOPTION IN THE SCHOOLS: A LOT TO LEARN

Promoting Equality and Fairness for all Children and Their Families

(Edited & re produced for NATIONAL ADOPTION AWARENESS WEEK – AUSTRALIA)

Policy Perspective
Prepared by: The Evan B. Donaldson Adoption Institute

The Center for Adoption Support and Education

“I know that all families are good – my teacher taught me that.”

As adoption becomes increasingly normalised, more and more adoptive families are
confronting a range of challenges when their children attend school. Interactions with
administrators, teachers, peers and other parents can become complex and impact the
adoptee negatively on many levels. The issues involved range from the language used by
both the children and adults; when and what to tell school personnel about the children
and their pasts; and, as the children grow older, how to deal with questions related to
ethnicity, birthparents, nationality, genealogical background, and traditional lesson plans
such as drawing “family trees.”

Teachers have a major influence on children’s understanding of the world around them –
and of themselves. That is a major reason why the routine professional training of
educators in recent years has come to include issues relating to race and ethnicity,
disability, gender, blended families, and a range of other subjects aimed at understanding
diversity and promoting fair and equal treatment for all the children they teach. The intent
of the preparation about these subjects is not just to increase the teachers’ sensitivity, but
also to equip them with knowledge – knowledge that will shape their own behavior and
attitudes, as well as the behavior and attitudes of their students.

What goes on at school has pivotal importance for children for a variety of reasons.
School takes up a huge portion of their lives, and their experiences there help to shape
their self-images, their peer relationships, and others’ views of their competence. It is also
where they learn many of their values, accumulate most of their knowledge, and develop
the skills to equip them to succeed as adults.

This policy brief – jointly researched and written by the Evan B. Donaldson Adoption
Institute and the Center for Adoption Support and Education – outlines the reasons
educators need to learn more about adoption issues (including aspects of foster care),
explains the negative consequences of a lack of knowledge, and proposes steps that
teachers, schools, curriculum developers and institutions of higher education can take to
change the status quo and, as a result, make vital progress toward placing all children
and families on a level playing field in the classroom and beyond.
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Background and reasons for educating educators

Learning is the “work” of childhood. For very young children, learning comes primarily
through play and, as they enter school, classroom learning takes up the better part of
their days. It is the primary arena in which children’s performance is judged in relation to
peers, and they experience pressure to perform. Likewise, there is pressure on parents to
facilitate children’s adjustment at school. When children have difficulty fitting in at school
or measuring up to expectations, many areas are affected. Even when children  perform
well, their school experiences play a major role in shaping key aspects of adjustment,
including:

• The children’s self concept,
• Their peer group experience,
• Their ability to have educational needs met in order to learn successfully, and
• The parent-child relationship, including parents’ views of their children, the stress

they experience in parenting, and their feelings of competence as parents.

In addition to these general influences experienced by all children, adopted children’s
interactions at school – with both teachers and their classmates – provide important
messages regarding adoption that help to shape their identity as adopted persons.

While this paper focuses primarily on adoption, the same (or sometimes comparable)
issues apply to children in foster care who are not living with their birthparents. Most
adopted and foster children confront situations at school that highlight their perceived
“different” status from classmates who are being raised by their biological parents. For
example, consider the following statements from children:

“…I hate it when we talk about traits we have inherited from our
parents—teachers never do anything when kids start figuring out that I
am Exhibit A in a family that doesn’t all have the same DNA.”

“There’s one kid who bugs me all the time about being adopted.”

“I want my teacher to help me when I get asked so many questions.”

“If my teacher never talks about adoption, I think she doesn’t like it.”

Teachers need to be prepared with both sensitivity and knowledge about adoption in
order to assist all children and their families in successfully dealing with issues on an
ongoing basis. These questions and challenges may arise in class discussions, during
interactions among students, and in completing assignments. Their explicit and implicit
messages about adoption and/or foster care, or their lack thereof, have an impact on
adopted and foster children – and help to shape other children’s attitudes and beliefs.

Educators clearly want to do well for all the children whose lives they shape – it is the
principal reason they choose teaching as their professional careers. But they receive no
systematic training in two important aspects of many students’ lives: adoption and foster
care. As a result, they may inadvertently use language, teach lesson plans, and/or display
attitudes that can hurt children’s feelings, perpetuate inaccurate stereotypes, and transmit
the message that some families (i.e. those formed through biology) are more normal and
acceptable than others.

Recommendations

The best way to provide all children with the education and support they deserve is to
make systemic changes that will have broad, permanent effects. Research and
experience indicate these changes would benefit adopted and foster children:

• Education about adoption and foster care should be included in courses (such as
on diversity) that are required for students in teacher education programs – as
well as in professional development trainings for current teachers, psychologists,
counselors, social workers and other relevant school personnel.
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• Studies should be conducted focusing on the outcomes of adoption-related
educational programs for teachers (as well as other relevant school personnel),
and the findings should be utilised to improve trainings, lesson plans, etc.

• Trainings should be developed for adoptive and foster parents on ways to
advocate for their children in the schools; expert educational advocates should
also be available to parents – as should access to support networks and
resources such as occupational therapists, psychologists and other local, out-of-
school professionals knowledgeable about adoption issues.

• Child welfare and educational organizations should collaborate to remove
systemic barriers that impede the education of foster children, for example, to
create policies that promote educational continuity for foster children so they do
not have to change schools in the middle of a school year.

Educating educators about the realities of adoption and adoptive families is important as
a diversity issue, because children should not be less understood or more stigmatised
simply because of the type of family they happen to be in. It is a fairness issue, because
adopted and foster children are sometimes derided in ways we would never accept if the
taunting or stereotyping referred to other aspects of their being – such as race, gender,
ethnicity, religion or disability. And it is an inclusion issue, because the knowledge gained
in learning about adoptive and foster families also applies to families headed by single
parents, divorced parents, step parents, gay or lesbian parents, parents of different races
or ethnicities, and on and on. In other words, doing the right thing for one group of
children means doing the right thing for a majority of children.

Race/ethnicity

Many children adopted internationally also face challenges surrounding the fact that they
are of a different race/ethnicity than their parents. Transracial adoption creates an extra
layer of complexities, which often is accentuated when the child enters school.

Special considerations in meeting the educational needs of adopted children

An understanding of the unique situations of all adopted and foster children is critical for
meeting their educational needs and facilitating sensitive interventions by teachers and
other school professionals. Adopted children may be in open adoption arrangements,
having contact with both birth relatives and adoptive relatives. They may come from
backgrounds in which they experienced extreme deprivation or abuse, memories of which
may be triggered by various school experiences. Teachers, counselors, psychologists,
social workers and administrators need specialized knowledge to understand the
complexity of issues affecting these children.

For some adopted children, there may be a combination of factors – such as early
deprivation, abuse, interrupted attachments or prenatal substance exposure – that
influence their development. It may take professionals experienced with this population to
adequately assess the capacities and challenges of a particular child. For example, a
child may have experienced severe malnutrition in infancy, lead poisoning, neurological
damage contributing to impulse-control problems, or have memory and comprehension
difficulties stemming from prenatal substance exposure. Educational professionals need
to integrate all of these factors into their understanding of that child and create
individualized educational plans to assist him or her.

The following realities can complicate serving adopted children at school:

• Because they are rarely provided training relating to adoption, teachers and other
professionals often respond to children from the paradigm of a “traditional” family.
Furthermore, they may perceive an adopted child in an affluent family to be from
a privileged home with well-educated, committed parents; so they may overlook
the factors, such as those cited above, that contribute to a child’s specific needs.
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• Early identification of foundational "holes" in development as a result of early
deprivation/neglect, institutional care or other influences is essential to providing
interventions to maximize development and learning at the earliest possible point.
Often, developmental delays or disabilities are not accurately diagnosed until the
end of third grade or later; unfortunately, the period when remediation can be
most helpful has often passed for these children. Expert assessments need to
occur at very young ages and early intervention has to be provided.

• Children adopted internationally after infancy often did not develop their first
languages adequately. Their early adjustment difficulties often may be attributed
to their need to acquire English proficiency, so that parents frequently are not
aware of their developmental delays. Even though they may have learned
conversational English by school age, in the classroom these children sometimes
do not have the solid foundation in English to be proficient in academic language
(Meese, 2005) and therefore need interventions to perform as well as their
classmates.

• Children experiencing significant trauma and deprivation in their early years may
have neurological and/or hormonal differences that cause them to be in a state of
elevated stress. In situations where they feel challenged, inadequate or afraid,
strong defensive reactions can be triggered easily. They frequently lack the
capacity to control their emotions and behaviors in the same ways as most
children. They need therapeutic parenting and discipline to help them learn to
self-regulate their emotions and behaviors and to focus on academics.

The mission of educational professionals is to help all children learn and develop, but they
typically have the same knowledge base and biases about adoption and foster care as
does the general public, which still harbors negative stereotypes and misconceptions
about the adoption itself and about the people (children and adults) that it encompasses.
A benchmark survey by the Evan B. Donaldson Adoption Institute (1997) found that the
community learn about adoption predominantly from media sources: the news (30
percent), books and magazines (16 percent) and movies or entertainment programs (6
percent), followed by family and friends (45 percent) – even though journalists also are
not educated about adoption and foster care issues. As a result, even the most well-
intentioned educators frequently are not enabled to effectively respond to adopted
children with sensitivity and insight.

What response is needed from schools?

In the past, the secrecy and stigma surrounding adoption closed the doors to open and
positive communication about the topic in almost every social venue. Today, with the
increasing acceptance of adoption as a valued, normal way to form families, everyone
needs to have a broader understanding of the people and processes involved. Within the
adoption community, children and adults who were adopted, birthparents, adoptive
parents and professionals are making it a priority to provide education about their
realities.

Most educators are not taught about adoption issues or their impact on children; that,
along with the institution’s secretive history, can leave them uncertain about what to say
at times. The result, when adoption comes up in school, is often silence or inadvertently
inappropriate comments. In either case, the opportunity for support and education is lost,
while a sense of disapproval or shame may be transmitted to the child.

The school environment is a major contributor to how all children and adolescents feel
about their families, their circumstances and themselves. Often, it is not until they enter
school that awareness of their differences begins to take shape – whether they are
coming to terms with the differences of being part of an adoptive family, a step family or
any other “nontraditional” family. There is nothing negative about this recognition; different
means neither better nor worse, it simply connotes the varying realities of the many types
of families that make up the American landscape today. In the case of adoptees, the
awareness of their differences too often is colored by negative comments or attitudes
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from classmates – and sometimes adults -- regarding their adoptive “status.” These
children’s self-esteem is strongly impacted by whether the people around them accept
adoption as normal and positive.

It is therefore critical for educators to become more knowledgeable about adoption (as
they have done already about other sorts of families) so that they can support all their
students in an assertive way and can create a positive school environment for and about
adoptive families. Informed adults are needed to provide all children with a positive,
factual foundation of knowledge about adoption. Teachers can have the greatest
influence in making this happen because:

• They are in a consistently influential role,
• Children trust them to have factual, accurate information, and
• Children value and integrate their advice and opinions.

There are many ways to create a positive adoption environment in schools. A program
that has been developed to educate school professionals by (C.A.S.E.), an adoption
family support centre, advances five principles for facilitating an adoption-friendly school
environment: acceptance, accuracy, assignments, assistance and advocacy.

Acceptance: It is vital to normalise adoption/adoptive families by demonstrating both
personal and social acceptance of adoption as one way to build a family, which reflects
the main concern of adopted children: “I want it to be okay at school that I am adopted.”

Teachers and other school personnel can set the tone for acceptance by the calm,
thoughtful comments they make and the responses they give to questions raised
regarding adoption, adopted children and adoptive families. Such comments should
always send the clear message that adoption is a normal way to form families and,
therefore, children should feel comfortable with it.

In addition, teachers can use their communication to direct children’s natural curiosity
about aspects of adoption away from the personal stories of adoptees in the school. A
teacher’s confidence in giving information about adoption in a general way helps children
understand adoptive families, and models the idea that adoption is most appropriately
discussed without attention to personal, individual circumstances.

For example, consider the following exchange between Mrs. Campbell, the teacher, and a
year three student:

Child: “Ms. Campbell, did you know that Melissa is adopted from
Korea?”

Teacher: “Yes, I did. Isn’t that great? In addition to Korea, many
adoptive families have children that come from many
different countries like China, Russia, Guatemala and
others.”

Child: “How come Melissa is adopted?  Where’s her real
mother?”

Teacher: “Melissa lives with her real mother! She was here
yesterday to pick her up after school. Sometimes children
need families because the mothers (and fathers) who gave
birth to them could not take care of them. That’s a sad time
for the biological mothers, but luckily there are people who
can help them find forever families for their babies. This is
called adoption.”

Teachers need to convey acceptance of adoption in their general instruction, not just
when responding to specific comments that may arise. While there may be only one or
two adopted children in the class – or maybe even none -- the siblings or parents or best
friends of some of the students may have been adopted. Acceptance of adoption needs
to be conveyed regardless of class composition, just as racial acceptance would be
conveyed no matter what races were present in the particular classroom.
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A c c u r a c y : As with any subject, it is essential to educate students about
adoption/adoptive families by providing accurate information at the appropriate time and
in an interesting and understandable way. Teachers are encouraged to look for
opportunities to incorporate the subject of adoption into their daily lessons. In some ways,
adoption is a prism through which to understand all sorts of families.

Since teachers typically do not have any more information about adoption than the
general public, factual information needs to be provided in professional education
programs, such as being incorporated into courses on diversity in the classroom.

In looking at curriculum, adoption can be discussed in a matter-of-fact way during lessons
about:

• Multicultural, blended, or “different” families,
• Genetics or inherited characteristics,
• Recent immigration,
• History lessons of various sorts, and
• Literature that includes adoption or foster care (such as Anne of Green Gables).

For example, after reading a book at school that contains information about adoption, the
teacher continues the lesson by saying, “This story is just one example of how prevalent
adoption has been for a very long time. Did you all know that adoption has been a way of
building families since ancient days? How many of you knew Moses was adopted?”

Educators also can create special opportunities, such as celebrating “National Adoption
Awareness Week” (November), by highlighting successful adoptees, offering short
presentations/lessons about adoption and/or, with permission, highlighting an adoptive
family in the school. Or perhaps an adoptive parent, birthparent or adult adoptee might be
invited to speak to the class and answer questions.

It is important to always remember that educators do not need to be experts on adoption,
any more than they have to be experts on the other family issues they deal with among
their students. If a teacher feels unable to answer a question in an informed way, it’s fine
to offer to research the answer and get back to the student or even to do the research
with the student. Students should be told there are many books and resources available
on all sorts of families, including adoptive ones.

Assignments: It is very important for teachers to be sensitive to school lessons that
might be problematical in some way – practically or emotionally – for adopted or foster
children – while other lessons may even be inappropriate and need to be altered, given
the realities of these children’s lives.

Some assignments are particularly hurtful for children who have experienced abuse or
neglect, lived in multiple foster placements and/or were adopted at an older age. And
most adoptees, regardless of how they were adopted, speak of assignments that are
challenging to them, or even upset them, because they may exaggerate the differences in
their backgrounds from their peers, reveal private information, and/or highlight information
they simply do not have. These include:

• Family trees
• Autobiographies
• Lessons on genetics/inherited traits
• Mother’s Day or Father’s Day
• Timelines of their lives
• Baby pictures
• Birth data and medical history
• Sex education
• Family heritage and history

Assignments need to be broadened and offered in a variety of ways, so that it’s possible
for all children to complete them. For example, consider the following response of a child
given an assignment to bring a baby picture to class.



NAAW - Tools for Secondary Schools 10

“I don’t know what to do” said year one student Teresa to her mother.
“Mrs. Bell wants us to bring in our baby pictures tomorrow for a class
project. How do I tell them I don’t have a baby picture? All the other kids
probably do.” Teresa began to cry.

Adopted children may lack photos of their early lives, particularly if they were adopted
from orphanages in other countries. Many adoptees have very little information about their
beginnings. So, in the example described above, teachers can alter the assignment to
ask students for any picture they wish to share about themselves.

Another popular class assignment, the family tree, can be vexing for adopted and foster
children, creating discomfort about leaving out significant birth relatives or confusion
about how to respond. When turned into a family orchard (or another configuration such
as family circles), the result better reflects and serves the realities of children in adoptive
or foster families, step families, divorced families, families headed by one parent, and
other family forms that comprise the majority of today’s families.

Assistance: Teachers need to identify appropriate boundaries and language about
adoption/adoptive families. They also should be prepared to intervene and lend support to
an adopted child when other students ask questions or make comments that might be
intrusive and/or hurtful, even if unintentionally.

For example, Sam, age 11, reported: “I am so tired of kids asking me, “What happened to
your real Mum?” His teacher might intervene in the following manner.

Classmate to adoptee:   “What happened to your real Mum? Didn’t she
want you?”

Teacher: “Sam lives with his real mother, Tom – she
adopted him when he was very little. You mean
his biological mother. She probably couldn’t care
for Sam for some reason and wanted to be sure
he’d be in a forever, loving family. But that’s all
personal information, so Sam may want to keep
it private. Why don’t we hold an open circle with
the class to discuss privacy, okay?”

Stigma is even more of a problem for foster children, who may be teased and bullied.
Often, they may try to keep their status a secret from classmates and may become
withdrawn or isolated to shield themselves from unwanted attention (Vera Institute, 2003).
It is especially important for teachers to facilitate inclusion for these children and to assist
them in becoming integrated in their peer group at school.

Advocacy: The goal here is to ensure that the school will take action to support students
in adoptive families if comments and questions about adoption become invasive or
negative. Just as schools have clear policies/rules on bullying, sexual harassment and
racial discrimination, negative/hurtful behavior such as taunting/teasing with regard to a
student’s type of family must be explicitly prohibited as well.

An attack on children’s families – whether intended or the result of inadvertently negative
language – strikes at the core of their being. It is harmful, undermining and overwhelming.
Adopted children, like their peers in other types of families, need to be able to rely on
educators to enforce policies that protect them from this kind of adversity. All children
grow stronger and more confident when they know their schools will support them. Some
outrageous comments that adoptees have shared include:

• You were ugly and still are, and that is why your mother did not keep you.
• All people from South America do drugs. I bet your real father was a druggie.
• You can’t be like us, your parents are white.
• Look at that kid acting up, I bet he’s adopted (he wasn’t).
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Educators must be prepared to step in, hold explanatory “open circles,” and/or enforce
the same kind of disciplinary actions that would apply to comparably unacceptable
behavior if it related to a child’s gender, race, religion, ethnicity or disability. It cannot be
overstated that schools need a clear policy stating that harassment or insensitivity about
foster care, adoption or other family forms will not be tolerated.

Children who have experienced compromised beginnings – such as institutional care,
prenatal drug exposure and/or abusive or neglectful home environments – may face
developmental, neurological and psychological issues that require responsive, timely and
specialised interventions. Too often, they are misdiagnosed or under-diagnosed due to a
lack of understanding about the effects of such issues. Educators and other school
professionals may need to advocate for services on behalf of children and their families
within the educational arena. Historically, the general response parents often receive from
educators is: “Let’s wait a while and see what happens. Maybe they will grow out of all of
this; time will tell.” However well-intentioned that advice may be, it does not provide the
best scenario for the well-being of children and their opportunities for academic success;
only early remediation can accomplish that goal.

In growing numbers, adoptive parents with children who have special needs are seeking
collaborative relationships with schools to assess and develop appropriate educational
plans. Needless to say, many students have experiences before and after adoption that
result in complex and multiple influences shaping their educational abilities.  Educational
planning must include the integration of accurate information about those experiences
and interpretation by adoption-knowledgeable educators. Sometimes, it is beneficial to
include specialists in the assessment process who are familiar with adoption. The key is a
team approach to ensure that the students’ educational needs are being met to optimise
their chances for success. Some of the needed services are costly for school systems so
in addition to advocacy, knowledge of legal entitlements and rights may be required to
secure the services needed by a particular child.

Educators who have been exposed to “adoption-competent learning” have become
powerful, effective advocates for students who once had no voice and no one to speak for
them. The following acknowledgement by Jasmine, who was 9 at the time of a counseling
session, exemplifies this advocacy:

“I switched from so many schools while I was in foster care. No one knew
me and no one seemed to care. I hated school ‘cause I was always
failing. I couldn’t read like everyone else. I felt so stupid. Why try when
you know you will be moving on? Things are different for me now. I got
adopted and my parents are working with my school. I have to do some
tests, but my teacher says it will help them help me. Finally, someone is
helping!!! Maybe one day I will like school and school will like me.”

Conclusion

The approaches described above are primarily efforts to work on a case-by-case basis
with individual schools or families to facilitate positive situations and outcomes for
children. More systemic solutions, such as those recommended early in this brief, are
needed in order to ensure positive school experiences for all adopted children. In
particular, educational professionals need to learn in their professional training – starting
in the curricula in their colleges – about the reality of adoption and foster care today and
the specific needs of the children involved.

What we are suggesting is comparable to, and no more difficult than, the steps educators
already take in other areas, for other children. The ultimate goal is simple: to level the
playing field so that all boys and girls receive equal treatment in the classroom and the
best possible prospects of succeeding in school.
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Pertman. Send questions and comments to info@adoptioninstitute.org.

All contents (c) 2006 by the Evan B. Donaldson Adoption Institute.

How adoption works in Australia: -

The Australian Government Attorney-General’s Department has primary
responsibility for the management and establishment of Australia’s inte r-
country adoption programs ( www.ag.gov.au).

The adoption process in Australian is controlled by each state and territory
under the relevant state-level adoption legislation.

The state and territory governments are responsible for processing
adoption applications and assessing and approving prospective adoptive
parents.

Some non-government organisations (NGOs) are allowed for local
adoption in each state.

Learn more about the adoption process in Australia as a project in your
classroom.
For further assistance email enquries@adoptionawarenessweek.com
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MYTHS ABOUT ADOPTION: –

Following are some of the most popular myths provided by Adoptive Families.

MYTH - Adopted children are lucky!

FACTS - There is no reason why adoptive children should feel lucky even when their prior
circumstances were dire. Remember adoption occurs after great loss. You would never consider a
child lucky to have gone through that experience.

The burden of gratitude, if for example, a child feels people think their adoptive parents saved them,
is too great for a child bare.

MYTH - Adoptive parents are Saints

FACTS - Adoptive parents are regular people who chose to adopt. It is not an act of charity.

MYTH - Adoption is the second best option/choice

FACTS - This is a kin to racism or sexism for an adoptive child to hear. The child you parent is your
child and is loved and chosen. Many people actually choose adoption instead of having a biological
child. In fact, many parents have biological & adopted children. They are all their children.

MYTH - They are Aussies now  (Regarding transracially adopted
children living in Australia)

FACTS - Knowing their heritage and culture is one of the best gifts you can give your child. We now
understand that loss of an adopted child’s culture and racial identity is something we should be
preventing.

MYTH - Adoption is buying a baby

FACTS -The children don’t cost money; it is the adoption process that costs money.

MYTH - They are Aussies now  (Regarding internationally adopted
children living in Australia)

FACTS - Knowing their heritage and culture is one of the best gifts you can give your child. We now
understand that loss of an adopted child’s culture and racial identity is something we should be
preventing.
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MYTH - Adoption is buying a baby

FACTS -The children don’t cost money; it is the adoption process that costs money.

MYTH - Adoption is about providing rich, infertile couples with children.

FACTS  - Adoption provide families for parentless children, not children for childless parents
regardless of their socio-economic position.

Famous Adoptees to discuss in the
classroom: -

Australia children might relate to:

Moses, Superman, Kung Fu Panda,

John Lennon, Marilyn Monroe,  Nicole Richie,

Layne Beachley, Andrew Symonds, Peter Bell,

Jack Thompson, Eric Clapton, Toby Dawson,

And… Roshani Priddis. -Australian Idol Contestant
For more celebrities - http://:celebrities.adoption.com
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Let’s TALK ABOUT an Orphan Project: -

Today there are millions of children all over the world needing shelter,
health services, education and a primary carer/family to allow them to
reach their potential as young adults. Orphan Projects exist around the
world to assist orphans with these things in their own country.

Young people connecting with global orphan projects are GLOBAL
RANGERS . The GLOBAL RANGER program helps students to
incorporate social education into classroom learning.

Adoption is one of a range of options used to provide permanent care for
children who cannot live with their biological family. It is generally the
second or third best outcome for children. Other options must first be
explored, and then if adoption is undertaken, we must ensure it is ethical
and transparent, in line with the Hague Convention.

It is important that older students understand how adoption works in our
society. The better our youth understand the macro view of vulnerable
children, the better they comprehend how adoption may fit into this picture.
These are the youth who one day may choose to adopt as a way to form a
family. These may also be our youth adoptees.

In looking at why people are sometimes unable to parent their children,
students can understand the sheer numbers of children around the world
who need help. This shows why international adoption is only one very
small part of the solution to this worldwide crisis.
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National Adoption Awareness Week is initially focusing on one
particular project in Ethiopia, ‘Hope for children’
(www.hopeforchildren.com.au), in which we can all assist.

HOPE FOR CHILDREN -background

Today in Ethiopia over half of the total population is under 18 years old.
There are about 5.4 million orphan children in Ethiopia. The parents of
many of these children have died from HIV/AIDS. There is an urgent need
to care for these children. HFC works with the poorest urban communities
that are amongst the worst affected by HIV/ AIDS.

Children who grow up in orphanages often do not get the proper love and
care they need. This sponsorship/support program enables children to
grow up in a loving family environment and stay co nnected to their
community. All kinds of inspiring people care for the children, including
grandmothers, neighbours and relatives.

HFC are only a small organisation, but are considered a world leader in
caring for orphan and vulnerable children.

GLOBAL RANGER PROJECT for students…

CONNECT across the globe as students

CONNECT as a school to help build a school

CONNECT as a family

… To create ‘hope for children’ in Ethiopia

School curriculums can be enhanced through a cross-curriculum study of
Ethiopia. Eventually students can link with the Ethiopian school. The
students (global rangers), staff and parents can embrace a sense of global
citizenship in a number of ways.

Pupils will have the opportunity of embracing Ethiopian culture and
exchanging information and ideas, examples include: - learning songs and
key phrases; understanding the daily challenges they face; health, diet and
education comparisons; as well as how all young people have great hopes
for the future.
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Activities that can be included in future curriculum planning include
Geography, Human Society subjects, Art and Music. The students will
obtain a great sense of how important their own actions and choices are,
and how they can impact on other peoples’ quality of life.

Learn first-hand how something as simple as sponsorship can change a
child’s future.

Learn how building a school can change so many families’ lives and about
the new friendships this project can bring.

About Hope for Children: www.hopeforchildren.org.au

SCHOOL SPONSOR/SUPPORT ONE CHILD

One mufti day with gold coin donations in a school during NAAW each
year can support one child: just $400 a year will help feed, house, clothe
and educate an orphaned child.

CLASS SPONSOR ONE CHILD

More extensive fundraising.

FRIENDS SPONSOR ONE CHILD

Share the fundraising and the conne ction forever between school friends.

SCHOOLS helping to build a SCHOOL

Fund raising one brick at a time, joining with other schools to make it a
reality.

Hope for Children currently plans to build a community school in Addis
Ababa. Based on a successful African model, the school will set an
example in Ethiopia of how to achieve high standards of education in
desperately impoverished communities. The school will actively involve
parents and the wider community in the education of the children.



NAAW - Tools for Secondary Schools 18

The school will also be used to run programs to benefit the wider
community such as classes in adult literacy, basic business, sexual health
and parenting skills. The land has been acquired and now funds need to
be raised for the school to be built.

CONNECT with other GLOBAL RANGERS and children in

ETHIOPIA through Facebook –“Global Rangers Site” (coming soon)

Consider one day… students being

SERVICE RANGERS for this project – helping at the Ethiopian school
your school helped to fundraise for.

SERVICE RANGERS with their family – volunteering to work with this
community your school have a lready invested in learning about.

GLOBAL RANGERS understanding how ethical inter-country adoption
works within the larger framework of international aid and cooperation.

GLOBAL RANGERS are youth making a difference.

Why support a project like this for National Adoption Awareness Week?

….Because adoption is only considered when all other

avenues are first considered and explored. At all times we
must consider the best needs and welfare of our children.

UNICEF’s View of Inter-country Adoption

The Convention on the Rights of the Child, which guides UNICEF’s work,
clearly states that every child has the right to know and be cared for by his
or her own parents, whenever possible. Recognising this, and the value
and importance of families in children’s lives, UNICEF believes that
families needing support to care for their children should receive it, and
that alternative means of caring for a child should only be considered
when, despite this assistance, a child’s family is unavailable, unable or
unwilling to care for him or her.

For children who cannot be raised by their own families, an appropriate
alternative family environment should be sought in preference to
institutional care, which should be used only as a last resort and as a
temporary measure . Inter-country adoption is one of a range of care



NAAW - Tools for Secondary Schools 19

options which may be open to children, and for individual children
who cannot be placed in a permanent family setting in their countries
of origin, it may indeed be the best solution. In each case, the best
interests of the individual child must be the guiding principle in making a
decision regarding adoption.

Sponsorship/donation form available from

mail@hopeforchildren.org.au

For resources about Ethiopia to bring into your classroom.

enquiries@adoptionawarenessweek.com

DOCUMENTARIES FOR THE CLASSROOM
Adoption Related Educational DVD’s with

free downloadable study guides.

FROM KOREA WITH LOVE follows Justine and Michael through the process
of adopting a baby from Korea..

OPERATION BABYLIFT is the three separate stories of Vietnamese-
Australians who were among more than 3,000 babies airlifted from Saigon orphanages
at the end of the Vietnam War.

LITTLE BROTHER, LITTLE SISTER depicts 2 young Ethiopian Adoptees
coming to live in Australia

GROWING UP & GOING HOME is the follow up to “Little Brother, Little
Sister” depicts young Ethiopian Adoptees returning to Ethiopia.

GONE TO A GOOD HOME shows how Australian authorities pressured many
unmarried mothers from 1950’s to 1970’s to give up their babies for adoption.

All available through SCREEN AUSTRALIA

www.filmaust.com.au/programs with free downloadable study guides.
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Discuss Parks/Zoos projects and their impacts-
‘ADOPT A …’ PROJECTS

Many zoos and other organisations commonly hold fundraising projects
with titles like ‘Adopt-A-Critter’, ‘Adopt-A-Dolphin’ – or even, ‘Adopt-A-
Road’! The ‘ADOPT A …’ PROJECT mentality can lead to confusion and
distress about adoption for school age children. See this great overview of
how the adopt-a-project impacts on adopted children:

http://www.perspectivespress.com/pjadopta.html.

Consider this dilemma in your classroom and seek some offenders out in
your community and send a letter. Ask your zoo/park to rename and
remarket these projects more sensitively.

Thank you for being a part of National Adoption Awareness in Australia!


